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We are
here INTEGRRTION INCLUSION We want
o to be here
stamos
aqui Queremos
estar aqui

(Gavrila-Ardelean, 2016, p.41)



Better understanding teachers’ current perceptions will support us in designing
professional development that will help us move from Integration to Inclusion.

Un mejor entendimiento de las percepciones actuales de los maestros nos
ayudara a disenar capacitaciones docentes que nos muevan de la integracion a la
inclusion.
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Integration




Teachers’ Perceptions towards Disability

“The thoughts or mental images
which teachers have about their
professional activities and their
students, which are shaped by
their background knowledge
and life experiences and
influence  their professional
behavior.”  (Papadakis &
Kalogiannakis, 2020)

Perceptions toward
Disabilities

Perceptions toward Students
with Disabilities




Good = Humanized
attitudes experiences

How disability is
conceptualized

Equity Affirmations

Perceptions toward toward disability

disabilities
Which conditions are A Disability can be part
considered as of human identity
disabilities (Identity)

Consideration of Every student has a

students with v voice in classroom
disabilities (Power)
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REOREAIET QIS NILES: I Role of fairness,

justice, equity and Drawn from the work of Tan et

al. (2019) & Gutiérrez (2012)

human rights in the
classroom




A survey to access Teachers’

Perceptions toward Students with
Disabiliy

Questions about Teachers’
Considerations of their own
Perceptions toward
Students with Disabilities

Matrix of Teachers’
Recognition of Disabilities

Scenarios of Teachers’
Decisions



Identity: What
first comes to
your mind?

Power: What
would you
do next?

Selected
response to

Q1

Selected
response to

Q2

Scenarios of Teachers’

Decisions

Identity: Why
| did you choose
that response?

Selected
response to

Q3
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A Prototype Of th e . What first comes to your mind?

| need to be empathetic because Sam

Su rvey’s Scenarios has a cerebral disability and his
condition may influence his reasoning.
Suppose that you present the following . That's a common answer, even a
problem in the class and give them a few normal student might come up it

minutes to work on individually. because everyone comes to class with
their own conceptions or
misconceptions.

Maybe this problem is too hard for

Given two concentric circles, radii Sem
and 3cm, what is the area of the band
between the circles?
him, so | should modify it to support
him to get the right answer.
. I wish | knew more about Cerebral
Palsy so | would know how to respond.
. I need to figure out what Sam is
thinking because there are multiple
ways he could have gotten that wrong
Sam is one of your students who has been answer.
diagnosed with Cerebral Palsy. During the —
discussion, he raises his hand and when
called on, says, “The answer is 4t cm?2”.




Identity: What
first comes to
your mind?

Identity: Why
| did you choose
that response?

Selected
response to

Q3

Selected
response to

Q2
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Modeled
Perceptions

c. Maybe this problem
is too hard for him, so |
should modify it to
support him to get the
right answer.

2. What would you do next?

a.

Focus on thanking Sam for his
contribution and his courage to
participate.

Ask Sam to provide a part of the
solution that I'm sure he can do
and ask other students the harder
parts.

Create a new related problem that
I'm sure Sam will be able to solve.




Identity: What Power: What
first comes to would you
your mind?

Selected ad Selected
response to / response to

Ql ‘ Q3

Analysis

a. Focus on thanking
Sam for his

@ contribution and his
rerceptions/ courage to participate.

3. Why did you choose that
response?

a.

o}

To encourage his self-esteem.

To avoid revealing that his
answer is wrong.

To promote his willing to
participate in the future.
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